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The purpose of this research project is to investigate how 

secondary school teachers and principals view the necessity 

of academic tracking. The study's goals were to (a) ascertain 

teachers' and principals' opinions about the importance of 

academic tracking for secondary school students and (b) 

design a framework for academic tracking. The study was 

designed with a descriptive approach. The study used a 

mixed-methodologies strategy that combines both 

qualitative and quantitative methods. 163 instructors and 7 

principals from Islamabad Model Schools and Colleges for 

Girls made up the study's population. Teachers' quantitative 

data was gathered through a questionnaire, and Principals' 

qualitative data was gathered through interviews. Data were 

gathered through the researcher's personal visits. The 

quantitative data were analyzed using mean and percentage. 

While N Vivo software was used to conduct a theme 

analysis on the qualitative data. The study's findings 

indicated that teachers have a favourable opinion on the 

need for academic tracking. The majority of those surveyed 

concurred that monitoring is necessary because it fosters 

healthy competition among students and known as necessary 

for the their motivation and growth. It was recommended that 

uniform tracking system may be executed across the 

country. 
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1. Introduction  

Academic monitoring is a useful tool for achieving educational objectives. Education is one of the 

primary factors in a nation's ability to alter its course of history. Academic tracking can have a 

number of implications on students' academic achievement, depending on how pupils are put into 

tracks. Each student is unique in terms of personality, aptitude, and talents. Teachers in schools 

also make an effort to formulate each student in a unique way in order to ensure that they can learn 

effectively and improve or build the essential no cognitive abilities. Every educational institution 

groups pupils in some way, at the very least by putting them in the same class according to age 

and grade. This practice of formally differentiating children based on ability level within grades is 

known as tracking or formal differentiation. According to the students' skill levels, the placement 
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of students into several tracks has adapted instructional pedagogy. Thus, it has been suggested that 

this tailoring, along with a uniform ability to follow students, will improve students' achievement. 

Additionally, academic tracking could affect students in both good and bad ways. Slavin (1990) 

proposed various approaches to improving academic monitoring in schools because it is crucial to 

building a more educated society. Additionally, Hanushek and Woessmann's analysis of the 

impact of academic tracking on students' performance in 2007 revealed that there significant 

performance diversity among students. Higher educational standards provide the foundation for 

economic progress, but as the population grows and more people seek education, it becomes more 

difficult to guarantee every student the same access to school. 

If we think back to the idea of a school class in the present, we can perceive it as the class of the 

diligent and the slackers (Bygren, 2016; Ali, Nosheen & Naveed 2020). Since early education, 

academic monitoring has been a part of life because it helps assess the performance and aptitude 

of the pupils. There is still debate over whether academic tracking is necessary for students at the 

school level because it can have both positive and negative consequences over time. Academic 

monitoring is said to have benefited students of all skill levels, according to numerous studies. 

According to Loveless (1999), academic monitoring affects pupils differently depending on 

the class level. While there is variation among kids as a result of certain school divisions, this is 

detrimental to schools. According to Figlio (2002), pupils who are tracked early on are more 

likely to succeed in higher education due to various educational systems or by their control, 

instrumental variable preferences. Betts and Shkolnik (2000) examined the secondary academic 

tracking that directs a student to better job options. For instance, pupils who successfully complete 

an academic track will have the opportunity to attend college as opposed to those who do not. 

Academic tracking places students in a group, which has an impact on their academic 

performance. 

Academic tracking is used to keep students motivated by using the same instructional strategy and 

maintaining their attention. Students without a common interest are being driven to study under 

such an academic tracking structure, claim Oakes (1985) and Shkolnik (2000). Slave (1990) 

investigated how academic tracking affected students' performance in secondary schools. He 

asserted that effects on overall achievement were discovered to be considerably more obvious at 

the secondary level and concluded that tracking had a beneficial effect on students' achievement. 

Academic monitoring in Pakistan is focused on ability-based assignments or classes are designed 

based on the academic records of the students, allowing teachers to better target the top pupils. 

There is no proof of the effects of academic tracking in Pakistan because the need for it among 

students has not received any attention. 

The higher educational system provides the foundation for the nation's economic development. As 

the population grows, more students are pursuing education, and it is increasingly difficult to 

guarantee every student the same access to education. If you think back to the time when education 

was a concept, class one would be considered the class of the diligent and the lazy. Worldwide, 

academic tracking has been shown to be a powerful tool for enhancing students' efforts towards 

extended learning goals. It is necessary to use this technology in Pakistan in an efficient and 

methodical manner. Scholarly outcomes are based on the school's pedagogical framework. Every 

student has equal possibilities to succeed at various levels in an efficient educational system. 

Academic tracking is a useful technique that aids teachers in monitoring students' performance 

and capacity to handle individual variances. Because of the ambiguous results, its strength for 

children at school level has been called into question for a considerable amount of time. 

Researchers generally agree that putting students in groups with shared interests helps them learn 

more effectively, however some may have different opinions. The study's objectives were to 

investigate the value of tracking academic at the secondary school level and to create a design for 

improving results. 

 

2. Statement of Research Problem 

Academic results are based on the school's pedagogical framework. Student-centered instruction 

that offers each student an equal chance at success at various levels is a component of an efficient 

educational system. Pakistan is a developing nation that deals with a variety of concerns and 

problems, but it is striving hard to advance and compete with other nations worldwide in the 
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field of education. Numerous adjustments must be made to the educational system in order to meet 

the problems of the modern world, including the use of cutting-edge technologies, fresh 

approaches to teaching and learning, efficient evaluation and assessment techniques, chances, etc. 

Numerous techniques have been employed in classrooms to help pupils become successful 

scholars and future professionals. Academic tracking is a useful technique that aids teachers in 

monitoring students' performance and capacity to handle individual variances. Because of the 

ambiguous results, its effectiveness for children at the school level has been called into question 

for a considerable amount of time. Academic monitoring has proven to be a successful method for 

addressing both individual variations and specific academic demands. Researchers generally agree 

that putting students in groups with shared interests helps them learn more effectively, however 

some may have different opinions. Furthermore, a great deal of study has been done to determine 

the importance of monitoring students' academic progress, but the findings are conflicting because 

some academics are clearly in favour of tracking and others are against it. The literature gap and the 

hazy impact of tracking are thus identified. Therefore, the study's main goal was to investigate the 

necessity for academic tracking and provide a framework for more effective and conclusive 

results. 

2.1. Delimitation 

The study's scope was restricted to Islamabad's urban region. The principals and teachers at the 

secondary school level. 

2.2. Objectives of the Research 

Objectives of the study were to: 
1. Learn what teachers' and principals' opinions are on the value of academic tracking for 

kids. 

2. Discover what instructors' and principals' opinions are regarding how tracking affects 

students' performance. 

2.3. Significance of the Study 

One significant structural factor that affects how students do academically has been identified is 

academic tracking. Pakistan, meanwhile, is far behind in fully implementing the tracking 

framework. Academic results are based on the school's pedagogical framework. An efficient 

technique for managing individual differences and academic needs is the academic tracking 

structure. The gap on the necessity for academic tracking at the school level is examined in this 

study. Academic tracking aims to assist students and teachers in advancing their academic careers 

by allowing them to see the advantages and disadvantages of the educational system. The study's 

findings will eventually assist teachers better understand students' needs and academic 

capabilities, enabling them to design courses for their classes in accordance with students' abilities. 

The study will be helpful to principals and administrators because they are in charge of overseeing 

the educational structure and fostering a supportive learning environment through the uniform and 

methodical grouping of students that ensures higher educational outcomes. Additionally, it helps 

them to create an academic environment that guarantees successful learning outcomes and 

improves their institution's chances of winning the top board seats. This study will also make 

recommendations for methods to close the achievement gap in academic tracking results. 

 

3. Literature Review 

The primary goals of the literature review are to define academic tracking and demonstrate why 

kids need it. In an effort to create the framework for academic tracking, previous research that had 

been previously examined in connection to academic performance were reviewed to ascertain the 

requirement for academic tracking. Additionally, a consistent definition must be examined and 

defined as part of the academic tracking process. Academic tracking results were addressed in 

order to ascertain how it affects students and the necessity of assessing the need for tracking 

pupils in the first place. Academic tracking is the grouping of students according to their academic 
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aptitude. Based on prior accomplishment, grades, and teacher recommendations, students are 

classified as above-average or below-average. Slavin (1990) asserts that academic tracking aids in 

the creation of a study schedule for each monitored course. 

Academic tracking, according to Wheelock (1992), is a method of classifying children with 

varying abilities, backgrounds, and racial and ethnic origins with a focus on providing them with a 

rigorous education and preparation for the future. 

According to Oakes (1985), academic tracking was used in America from the late 18th through the 

middle of the 19th century. He looked at 38 schools across the nation, from varied socioeconomic 

backgrounds, and his main goal was to clearly grasp the effects of academic monitoring. He came 

to the conclusion that academic tracking, which divides students into distinct groups based on 

knowledge, aptitude, and career preferences, has a big impact on students' performance and 

accomplishments. Academic tracking is a technique for classifying or grouping pupils into 

uniform groups based on their skill and knowledge levels. Academic monitoring also serves the 

instructional goal of classifying pupils into groups according to their level of intellect (Pekkarinen, 

2009). 

The National Education Association initiated a formal discussion in 1982 to kick off the notion of 

academic tracking. The ten-panel commission was led by Harvard President Charles Eliot 

(Wheellock, 1994). This panel discussed the necessity for changing educational policies in order 

to give students a solid foundation for getting a decent college degree and finding better 

employment. Academic tracking raises students' spirits, which encourages them to finish their 

college degrees (Loveless, 1998; Ali, Kousar & Aisha 2022). The American educational system is 

now deeply ingrained with the practice of academic tracking depending on pupils' academic 

performance. The academic tracking assists in identifying the brightest students and the 

improvement of the pupils in scientific subject, as evidenced by Soviet space advancement in the 

late 1980s.  

As a result, this student sorting produced a superior educational prospectus. Academic tracking 

was put into place in the 1950s to improve teacher commitment, knowledge, and educational 

systems. After Oakes (2005) conducted research and came to the conclusion that academic 

tracking had negative effects on the lower class by widening the achievement gap, academic 

tracking was devalued in practice. However, Lacy (2004) did not discover any proof suggesting 

that it encouraged student inequality. Baker (2008) looked into how a student's classification 

affected the basis of that ability. He discovered that sorting has no effect on a student's aptitude. 

While it was clear that grouping students in the same class according to their high ability and low 

ability had a favorable impact on their accomplishment, the opposite was true when the data on 

ability level was broken down. The following issues were discussed in relation to academic 

tracking: planning, boosts, different classes based on socioeconomic inequality, label group poorer 

self-esteem promoting self-fulfilling prophecies in these children (George, 2010; Ali, Nasir & Ali, 

2021). 

 

4. Method and Procedure 

The details regarding method and procedure are as under: 

4.1. Design 

The study used a descriptive and survey-style research design. The study uses a mixed- approaches 

strategy that combines both qualitative and quantitative research methods. The study employed a 

concurrent triangulation method. 

4.2. Sample 

Due to the study's small sample size, the entire population was chosen. But a census was used to 

choose the sample. The study's sample also included 7 principals of Islamabad Model Schools and 

Colleges for Girls and 163 secondary-level teachers. 

4.3. Instrument 

Principals participated in semi-structured interviews and teachers completed questionnaires to 

gather both qualitative and quantitative information from the chosen sample.  

4.4. Data Analysis 
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The quantitative information that was gathered was examined using descriptive statistics (Mean 

and Percentage). Qualitative information gathered from Principals during semi-structured 

interviews. The interviews, however, were centered on 12 questions about the necessity for 

academic tracking at the school level. Following the completion of all interviews, the researcher 

carefully listened to each interview and created summaries to record the key points and answers to 

each question. The researcher went over all of the interview audio tapes before analyzing the data 

in accordance with the study's goal. Additionally, N Vivo software was used to analyze qualitative 

data through thematic analysis. 

As a first stage, the researcher carefully reviewed the summaries of the interviews in order to 

comprehend and identify the key points. The researcher then picked key themes that can be used 

as significant headings next to each statement that the respondents responded to. The researcher 

created a thorough description of the respondents' responses after separating and identifying the 

topics. The researcher created a theme for each statement at the end in order to appropriately report 

the responses of the participants, and N Vivo software was used to exhibit the data. 

4.5. Overall Results 

This chapter covers the in-depth evaluation and interpretation of information gathered through 

semi-structured interviews and open-ended surveys. To get more information about the necessity 

of academic tracking at the school level, principals were questioned. The researcher obtained 

permission from the Federal Directorate of Education to undertake this study and to enlist his 

support in gathering the information required to finish the investigation. After receiving 

authorization, the researcher scheduled an interview with chosen principals of colleges and model 

schools in Islamabad to discuss the necessity for academic tracking. Teachers from classes 9 and 

10 may also speak with principals, and data for this research were gathered using an open-ended 

questionnaire. The qualitative and quantitative portions of the data analysis are given separately. A 

quantitative section includes an analysis of the open-ended teacher survey, and the qualitative 

section is based on the results of the semi-structured interviews with principals. 

4.6. Data Analysis of Questionnaire 

The information was gathered through questionnaires given to IMCG and IMSG secondary school 

instructors in the ninth and tenth grades. The researcher utilized a five-point Likert scale (SA=5, 

A=4, N=3, D=2, SD=1) for the questionnaire given to teachers. The mean and percentage were 

used to investigate how teachers felt about the requirement for academic tracking in schools. 

4.7. Findings 

The following conclusions were reached based on data gathered and examined using questionnaires: 

1. The Mean value of 4.07 showed that academic tracking enables pupils to compete with one 

another in a realistic manner. 

2. The median score of 3.87 demonstrated that following academic progress offers an equal 

probability of finishing at the top of the class. 

3. The median score of 4.12 demonstrated that academic tracking enables pupils to attain greater 
success. 

4. The average result of 4.06 showed that academic tracking improves pupils' creative abilities. 

5. The average value of 4.09 indicated that academic tracking helps students build their leadership 

skills. 

6. The average score of 3.87 demonstrated how academic tracking helps students retain what is 

taught in class. 

7. The average result of 3.67 indicated that students are given educational resources based on a 

tracking system that takes into account their ability. 

8. The median score of 3.99 demonstrated how academic tracking equips students for success in 

any line of study. 

9. The median score of 4.00 demonstrated how academic tracking encourages pupils to strive for 

ambitious goals. 

10. The average score of 3.97 showed how academic tracking helps kids grow intellectually. 
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11. The average score of 3.96 showed that academic tracking gives pupils the capacity to 

significantly alter their baseline level of ability. 

12. The average value of 4.09 showed that academic tracking encourages kids to learn for themselves 

more. 
13. The median result of 3.98 indicated that teachers who watched pupils felt a sense of 

belonging to the section or group. 
14. The median score of 4.09 indicated that academic tracking encourages pupils to excel in a 

group or class. 
15. The median score of 3.71 indicated that academic tracking fosters a desire to engage in 

extracurricular activities. 

16. The Mean value of 3.85 revealed that the administration needs to track academic progress in 
order to improve students' morale. 

17. Academic tracking has an impact on your pupils' motivation, as shown by the mean value of 

3.77. 
18. Regardless of the group your pupils were assigned to, the Mean value of 3.72 demonstrated 

that you could see growth in all of them. 

19. The average score of 3.85 showed that academic tracking encourages pupils to put in a lot of 
effort. 

20. The study of open-ended questions revealed the necessity for academic tracking for secondary 

school students. However, according to a number of respondents, tracking is necessary for 

students to win in healthy competition by improving their morale to meet academic objectives. 

Students' creativity and leadership skills are also improved by it. 

N Vivo software will now show the findings and a discussion of the semi-structured interviews. 

Figure 1: Graphical Representation of Academic Tracking 

Figure 1 displays most of them. According to 70% of respondents, academic monitoring is decided 

by classifying, dividing, grouping, segregating, or separating students based on their prior 

performance or academic accomplishments and is then carried out by the institution's 

management. While 25% of respondents said that the teacher and institution head make the 

decision based on the students' performance and ability. The other 15% of respondents indicated 

that students are divided into different streams at the primary/higher school level based on the 

administration's determination of their percentages in major courses through internal assessment. 

 

Figure 2: Graphical Representation of Need of Academic Tracking 

Figure 2 shows most of them. In order to foster healthy competition among the students, academic 

tracking is necessary, according to 85% of the respondents. This encourages pupils to work hard 

and earn higher scores. They argued that academic tracking is both a required and sufficient 

component for students' motivation and academic success. It enables educators to better identify 

students' requirements and match learning environments to each student's aptitude. One of the 

respondents suggested that while academic tracking is necessary, mix grouping is a more effective 

strategy. Additionally, academic tracking is becoming increasingly important in order to guarantee 

students' higher marks in future study fields like medicine, engineering, information technology. 
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Figure 3: Graphical Representation of Tracking effect on Students 

Figure 3 displays most of 85% of principals agreed that academic tracking clearly has a variety of 

effects on kids' academic grades. Since mixed ability groups demotivate kids in the presence of 

high ability students, they have a negative impact on students' self-esteem. Therefore, the same 

ability grouping must be implemented to guarantee good marks in order to foster a healthy 

environment. They added that there is little doubt that mixed and same ability tracking has varied 

effects at various academic levels. For instance, pairing students of similar abilities together fosters 

healthy competition and improves learning outcomes. While 15% of respondents said there might 

be other effects because mixed-ability grouping keeps kids competitive, academic tracking may 

have an impact on students' social activities if they are in the same ability group. 

Figure 4: Graphical Representation of Need of Training for Teachers 

Figure 4 demonstrates that all respondents concurred that teachers need training in child 

psychology, growth, and handling. They also recommended that teachers receive training in 
areas other than academics since, after receiving diversity-related training, they would be better able 

to comprehend the requirements of their students and create exams that would be appropriate for 
their skill levels. However, 30% of respondents said that they must have teacher preparation 

programs that are subject-based, particularly in their subject area and about the evaluation system. 
One respondent believed that in order for a proper educational system to be established in the 

society, training relating to pedagogy and curriculum required to be conducted annually. 

 

 

 

 

 

 

 

Figure 5: Graphical Representation of Tracking Structure used in Institution 

 

Figure 5: reveals that 50% of respondents 

Figure 5 reveals that 50% of respondents indicated their institution used a students' ability-based 

structure, and 30% said a main subject-based tracking structure based on the students' prior 

performances is utilized in their institution. 20% of those surveyed said their institution must 

implement both major topic tracking structures and flexibility. 
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Figure 6: Graphical Representation of Principals’ Feeling about Tracking 

Figure shows the vast majority. In order to foster healthy competition among the students, 

academic tracking is necessary, according to 85% of the respondents. This encourages pupils to 

work hard and earn higher scores. They argued that academic tracking is both a required and 

sufficient component for students' motivation and academic success. It enables educators to better 

identify students' requirements and match learning environments to each student's aptitude. One of 

the respondents suggested that while academic tracking is necessary, mix grouping is a more 

effective strategy. Additionally, academic tracking is becoming increasingly important in order to 

guarantee students' higher marks in future study fields like medicine, engineering, information 

technology, etc. 

 
Figure 7: Graphical Representation of Effective Instructional Strategies for students 

Figure 7 reveals that just 30% of respondents said the open-ended project method had a positive 

influence on teaching learning process. However, 40% participants were of the opinion, showing 

students' work successful for them in each track. While 30% participants thought that different 

teaching techniques should be used for different age groups because there is no ideal approach. It 

relies on the learning preferences of the pupils, such as primary school students who are more 

engaged in the classroom activities. Additionally, they claimed that using task cards in class had 

been successful, however for secondary and higher levels, lectures, projects, fieldwork, group 

activities, and peer teaching were the best aids. 

Figure 8: Graphical Representation Tracking Impact on Students’ Performance 
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Figure 8 demonstrates that all respondents were in agreement that academic monitoring affects 

students' performance since it enables them to meet academic objectives and fairly compete with 

one another. While 40% of principals recommended academic tracking to help pupils become 

more innovative and strengthen their leadership skills. Additionally, tracking improves pupils' 

capacity for learning and inspires them to achieve high standards. 

Figure 9: Graphical Representation of Students have the Option of Mobility 

Figure 9 represents the vast majority. According to 70% of respondents, pupils do not have the 

option of switching between different paths based on their achievement and performance. While 

20% of respondents claimed that mobility occurs when students work hard and are subsequently 

moved to a higher or lower track by verifying grades at a different level. However, this option was 

just recently made available because it encourages students and is available at the beginning of the 

session, which lasts only 15 days depending on their effort. One of the respondents responded that 

there isn't a chance for pupils to move between different track levels of the class since it 

would affect the performance of the other students. 

 

 

Figure 10: Graphical Representation of Students have the Option of Mobility 

Figure 10 represents the vast majority. According to 70% of respondents, pupils do not have the 

option of switching between different paths based on their achievement and performance. While 

20% of respondents claimed that mobility occurs when students work hard and are subsequently 

moved to a higher or lower track by verifying grades at a different level. However, this option was 

just recently made available because it encourages students and is available at the beginning of the 

session, which lasts only 15 days depending on their effort. One of the respondents responded that 

there isn't a chance for pupils to move between different track levels of the class since it would 

affect the performance of the other students. 
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The creation of a framework for academic tracking was the third goal of this research project. Two 

instruments were utilized in this study to gather data, and the following academic framework was 

created using the results of data analysis. A national or regional tracking policy should be 

implemented at the secondary school level, according to the current quantitative and qualitative 

analysis. However, taking into consideration the According to the complex web of relationships 

between structures and events at the school, Oakes (1987) proposed a conceptual framework for 

tracking. The academic tracking framework illustrates that the adoption of national or regional 

educational tracking policies is the first stage. The results of the study's data analysis suggest that 

there may be a standard tracking policy for schooling. For instance, if a student transfers from one 

institution to another, he or she might have no trouble adjusting and being assigned to the same 

course. 

The second step is the organization and tracking system for the school. The examination of study 

findings reveals that secondary school tracking systems have a number of features in common and 

significant differences. There are two different forms of tracking structures and systems, including 

classifying students according to their aptitude (above 80%, between 60% and 80%, and below 

60%) and subject-based tracking (pre-medical, computer science, and arts and humanities). 
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According to the study's findings, there are three student characteristics and backgrounds that were 

used to group and position them in various tracks. These characteristics and backgrounds include 

the students' prior academic performance, educational level, self- efficacy, self-esteem, and 

intellectual ability. The study's findings, however, indicated that school factors may also have an 

impact on track placements in addition to student attributes. Thus, as indicated by the tracking 

framework, these rules and tactics result in the kids' track placement. 

The second stage of the tracking framework focuses on the teachers and instructional 

characteristics that the school adopts in accordance with the regional or national education policy. 

However, as noted in the study's findings, the secondary school's track system and a student's 

placement within it have an impact on the learning possibilities available to them. The first way that 

tracking systems and regulations in schools affect opportunities is by having an impact on 

instructors' teaching styles, and learning possibilities for students are further dictated by teachers' 

daily decisions about what information and classroom experiences are appropriate. Teachers at 

different levels implementing the predefined curriculum while drawing on their training and 

professional expertise do not automatically produce track-specific learning opportunities. The 

study's findings indicate that teachers need to undergo training in areas like child development, 

handling, physiology, and teaching pedagogy. Additionally, teachers' qualifications, resource 

quality, and instructional quality—such as class management, communication skills, and cognitive 

activation—help students learn better and maintain the better learning opportunities. 

The teaching methods used in the next stage of the tracking framework, such as task cards, open-

ended projects, displaying student work, and providing feedback to students, are likely to have an 

impact on students' attendance, time spent on homework, attention in class, and motivation to 

achieve academic goals. As indicated by the study's findings, these tactics have helped pupils 

achieve. Last but not least, Figure 5.1 suggests that the relationship between education policy and 

schooling organization, teacher effectiveness, and instructional methodologies mediates the effects 

on students' outcomes. The study's findings also imply that tracking fosters leadership and 

intellectual development in students, high academic accomplishment, access to further education, 

and better career prospects in addition to helping pupils meet their lesson objectives. 

This study's findings suggest a connection between a chain of factors ranging from national and 

regional education policies to student outcomes, via track-specific course-taking habits. As a 

result, this framework for academic tracking makes it possible for Pakistan's educational 

policymakers to implement academic monitoring as a regular procedure in educational 

institutions. Give every student the same educational chances in order to promote healthy 

competition among the students. As a result, monitoring is crucial to children' educational 

development because it fosters growth and has a significant impact on their education. 

6. Conclusions 

The following conclusions are drawn based on the analysis of data and findings. 

1. According to principals, academic monitoring is determined by classifying students into groups 
based on their prior grades or academic accomplishments, and is then carried out by the institution's 

administration. Teachers concurred that academic tracking is necessary for the administration to assess 
students' progress and establish future directions. 

2. Principals suggested that educational resources, such as more seasoned instructors with good 
pedagogy, be made available to students based on their abilities with the tracking system. 

Facilities are thought to groom pupils and polish their aptitude for the field into which they are 

admitted. However, it's possible that facilities have a significant impact on both teachers' and 
students' performance. Teachers concurred that tracking helps kids by giving them an equal 

opportunity to succeed in the classroom. 

3. Teachers and principals asserted that academic tracking affects students' grades in many ways. 
Principals claim that mixed ability groups lower kids' self-esteem because they demotivate them in 

the presence of high-level students. Therefore, same ability grouping must be implemented to help 

kids receive higher grades and achieve their potential. 
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4. Academic tracking fosters healthy competition among students and encourages them to rise to 
the top of the class. It encourages pupils to work hard and earn better grades. The principal 
suggested that tracking encourage students to meet their academic objectives. Teachers, however, 

suggested that tracking would improve pupils' abilities. 

5. Major subject-based tracking systems have reportedly been implemented at the universities, and 
they are based on the students' prior performances and aptitude. 

6. Teachers must have training in child psychology, growth, and management. The principals 

believe that instructors should receive training in areas other than academics because, after 
receiving diversity-related training, they will be better able to identify the needs of their students 

and create tests that take advantage of their abilities. 

7. It was shown that the majority of administrators concurred that academic tracking is necessary 
since it fosters healthy competitiveness among pupils. Furthermore, they made the argument that 

academic tracking is both a necessary and sufficient component for students' motivation and 

academic success. Teachers concurred that kids need to be tracked in order to improve their 
grades because it affects their academic performance. 

8. Teachers must have training in child psychology, growth, and management. The principals 
believe that instructors should receive training in areas other than academics because, after 
receiving diversity-related training, they will be better able to identify the needs of their students 

and create tests that take advantage of their abilities. 

9. It was shown that the majority of administrators concurred that academic tracking is necessary 
since it fosters healthy competitiveness among pupils. Furthermore, they made the argument that 
academic tracking is both a necessary and sufficient component for students' motivation and 

academic success. Teachers concurred that kids need to be tracked in order to improve their 
grades because it affects their academic performance. 

7. Recommendations 

Based on the findings of this study, the following recommendations were  derived. 

1. Academic tracking is necessary at the secondary level. Therefore, it is advised that all 

institutions employ a single tracking policy. Students therefore have no problems switching from 

one intuition to another. 

2. The decision on academic tracking is made by the administrator or school administration, 

disregarding teachers' perceptions. Therefore, it is advised that while making decisions about 

academic tracking, the perception of the teachers be taken into account. 

3. Parents do not agree on the grade level for their child's track. It is advised that the principle let 

the parents know about their child's performance and abilities. to guarantee that parents have faith 

in the tracking system

4. Students are unable to move freely between different tracks. As a result, it is advised that 

administrators and the principal implement a flexible academic tracking structure because it 

encourages pupils to earn better marks and move up the track. 

5. Teachers lack adequate training on how to meet the needs of their students. Therefore, it is 

advised that teachers pursue training in child psychology, child development, and teaching 

pedagogy, as these subjects have a greater impact on students' learning than other subjects. 

6. There aren't enough academically oriented facilities for students. Therefore, it is advised that 

administrators offer students amenities such knowledgeable teaching staff who have effective 

pedagogy and knowledge of cutting-edge teaching technology. The kids were so prepared in 

accordance with their ability level. 
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